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Introduction

Group systems are often implemented in student learning, with the presence of groups
emphasized so that students can contribute maximally as members in completing tasks or
exchanging ideas through collaboration (Lahopang et al, 2025; Raffles & Husna, 2024;

Rosyidah et al,, 2022). Indirectly, group work can help achieve more efficient and effective
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task completion due to equal cooperation. However, field evidence shows that group
assignments can become ineffective (Luo et al.,, 2021). This is due to uneven contributions
from members or free-riders who rely on other members to work maximally to achieve the
group”s success (Wahyuni, 2022; Wirayudha et al., 2024).

This phenomenon is called social loafing, which is the condition where individuals
reduce their effort when working collectively compared to when working alone (Libarnes et
al., 2025; Sherif, 2022). Not only does it involve a lack of effort, but also a lack of motivation
(Berhanu, 2025; Rajaguru et al., 2020). This means that when in a group situation, individuals
deliberately reduce their motivation and effort in performing their roles fully and maximally
according to the assigned tasks within the group. Among the forms of social loafing frequently
carried out by students are focusing only on completing their own tasks, ignoring evaluations,
not responding during discussions, showing disinterest in communicating with the group, not
completing assigned tasks, not adhering to deadlines, and procrastination (Bestari et al., 2022;
Hermawan et al., 2022; Naila, 2021; Pradipta & Raharja, 2022).

The phenomenon of social loafing demonstrates the existence of a less-than-ideal
personality condition. The imperfections that occur reflect a maladaptive or maladaptive
personality according to Gestalt counseling theory. In Gestalt, individuals are encouraged to
develop awareness, which guides them to fully recognize their experiences, be conscious of
their responsibilities, and direct themselves effectively (Corey, 2017; Solikin et al., 2023;
Wudy, 2021). An individual is considered healthy if they can demonstrate responsible
behavior and overcome obstacles optimally. This means that a healthy individual can perform
various necessary roles; for instance, within a group, a healthy individual will be fully engaged
in their role. However, social loafing shows the opposite of the healthy personality concept in
Gestalt, which is a lack of complete awareness in carrying out the given role.

Ideally, every healthy individual can perform their role optimally without being
affected by environmental conditions. This is especially true for individuals who directly
study the concepts of healthy and maladaptive individuals. However, in reality, counseling
students engage in social loafing. Pre-research data using a social loafing instrument modified
from (Munawwaroh, 2020) shows that 55 out of 60 counseling students engage in social
loafing when working in groups, with a moderate to high category. Some social loafing
behaviors observed include waiting for other members to take the lead, preferring and
prioritizing individual tasks, showing little enthusiasm in completing group tasks, and relying

on other members to lead and contribute maximally.
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Some studies related to the phenomenon of social loafing in universities include the
influence of Big Five personality traits on social loafing (Libarnes et al., 2025; Sherif, 2022). In
addition, research on the factors causing social loafing includes member competence,
emotional relationships among members, and collective identity (Luo et al, 2021).
Meanwhile,, (Fitriana & Saloom, 2018; Paksi et al., 2020; Rosyidah et al., 2022; Teng & Luo,
2015) examined other driving factors such as cohesiveness, achievement motivation, gender,
efficacy, as well as the acceptance of laziness and inter-member dependency. Based on
previous research, there has been no study that focuses on exploring the subjective
experiences of social loafers as a concept of personality development according to Gestalt
counseling theory. Therefore, this study aims to examine the subjective experiences of
individuals who engage in social loafing through the perspective of Gestalt counseling theory.
Herein, the research focuses on exploring individual meaning when involved in a group,
namely views, actions, and the causal factors of social loafing from the perspective of Gestalt

counseling theory.

Method

This study used a qualitative research design through a phenomenological study
approach. The phenomenological approach is an approach to uncover the meaning of
subjective experiences experienced by individuals (Bado, 2022; Mertens, 2010). Subjects
were selected based on purposive sampling, aiming to ensure that the subjects met the
research criteria, namely having a tendency to engage in social loafing (Hardani et al., 2020;
Sutikno & Hadisaputra, 2020). In addition, other criteria considered were students of
Guidance and Counseling; having experience working in groups; and having passed the course
in Gestalt counseling theory and practice. This study involved three subjects, namely IN, AF,
and SH. The three subjects were carefully selected according to the criteria, so they could
provide a homogeneous perspective across subjects. Furthermore, in phenomenological
research, the focus is on observing the unique subjective experiences of individuals, thus
requiring detailed research to be able to explore individual experiences (Smith et al., 2009).
This study uses interviews and document studies. The data collected are analyzed using
Interpretative Phenomenological Analysis, which consists of reading and re-reading, initial
noting, developing emergent themes, searching for connections across emergent themes,

moving to the next case, and looking for patterns across cases (Smith et al., 2009).
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Findings and Discussion
Findings

Based on the results of data analysis using the IPA method, findings were obtained
regarding views, behavior, and factors causing social loafing. More specifically, they are as
follows:

Table 1. Data Analysis Results

Focus Theme
View e Limited contribution
e Group work system
Action e Discussion activities
e Task completion
Factors causing e Internal conditions

e Environmental conditions

Views on Group Work from the Perspective of Gestalt Counseling Theory

Views are related to an individual”s understanding of group work experiences. The
analysis results show that the views held regarding the group are very limited. This can be
seen from the perception of contribution, which is limited to performing structural tasks. The
subjects feel that they have contributed significantly just by completing these structural tasks.
Other activities outside of completing structural tasks, such as initiating discussions, are left
to other members. This view is based on the subjects” statements as follows: “.I feel that, for
example, once [ have finished my assigned task, eh, what should [ say, done”
(IN/SL/F1/A1/1); “.if it turns out the other members are already active, my role is not that
important, I just follow along, okay, follow along, okay, that”s it” (AF/SL/F1/A1/3); “Yes, more
often just wait for someone to give instructions first before doing it, never initiating
instructions myself...”(DH/SL/F1/A1/3)

In addition, it was also found that group work does not become the main priority
requiring subjects to contribute maximally compared to individual work. This is because
group assignments have a lower value weight, lecturers” assessment is more lenient, and
responsibility is distributed, making students less motivated. Here are the subjects”

«

statements: “... Well, individual assignments are really important. Group assignments are
daily tasks, so I don”t feel I need to push myself too hard for group tasks...” (IN/SL/F1/A3/1);
“Because 1"m also an individualistic type, first of all, you know.... Also, for individual tasks,

whether they”re right or wrong, lacking or not, what I put into the assignment is entirely my
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responsibility” (AF/SL/F1/A3/8); “... because, for group tasks, well, we, eh, there are many
members, you know. So we can”t really rush...” (DH/SL/F1/A3/3)

From a gestalt perspective, the limited contribution shows an incomplete awareness as
part of the group. Within the group, contributions are not only limited to structural tasks but
also to other activities, such as initiating when the group is passive. Although the subject is
aware of completing structural tasks, other contributions that members should normally
make are considered unnecessary. Furthermore, it appears that group tasks are not a priority,
meaning the subject only focuses on and prioritizes individual tasks. This indicates that the
subject is unable to redirect focus according to the present experience. When the subject only
considers individual tasks as a priority, they contribute less optimally when group tasks are

involved.

Social Loafing Behavior from the Perspective of Gestalt Counseling Theory

The analysis results indicate that social loafing occurred during group discussion
activities and the completion of structured tasks. During discussions, the subjects were not
fully engaged, meaning they were present but did not provide opinions, did not seek
necessary information, and did not follow the course of the discussion (during online
discussions). It can be said that the subjects tended to accept and follow the majority”s
decisions rather than have the desire to contribute opinions. This aligns with the subjects”
statements: “Eehh participating, but ee maybe just listening, because 1”"m not the type, like uh,
what”s it called, to voice out...,” (IN/SL/F2/B2/5); “..well basically I just stay silent, even
though I read it, I didn”t respond, like I only replied an hour after reading it”
(AF/SL/F2/B1/3); ".If, for example, I really understand or really don”t understand at all, I
won”t join the conversation at all. So it”s like just seeing the notification above, oh looks like I
don”t need to join in, so I don”t join." (DH/SL/F2/B2/3).” (DH/SL/F2/B2/3)

Next, regarding task completion, the subjects tend to take the parts that require
minimal thinking and time, or tasks with the lightest workload, such as PPT or theory that is
easy to find references for."... Or if not, I just make the PPT" (IN/SL/F2/B4/1)"The easiest one
to find references for, sis" (AF/SL/F2/B4/5); "For group assignments, I usually only arrange
the paper format, sis, and design the PPT..." (AF/SL/F2/B4/6)"Yeah, just rush the PPT. For
PPT, it's really just like, there’s a template, then just copy, copy, copy" (DH/SL/F2/B4/12).

In addition, the subject did not take the remaining material and waited for other

members to take over the material. The subject did not make an effort to help if they were not
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asked for help by other members. "I just let them move around and make a fuss (laughing)"
(IN/SL/F2/B4/7) "l just let it be (laughing) until someone takes it.." (AF/SL/F2/B4/1) "It's
just small talk (laughing), but I don't, I don't want to take that material, just merely making
small talk.." (DH/SL/F2/B4/12)

Moreover, the subject does not take the remaining material and waits for other
members to take over the material. The subject does not make an effort to help if the
members do not ask for assistance. This is in line with: 'I rather let them go on and on
(laughing)' (IN/SL/F2/B4/7); 'l just let it (laughing) until someone takes it..'
(AF/SL/F2/B4/1); 'It's just small talk (laughing), but I don't, I don't want to take that material,
just wanted to chit-chat..." (DH/SL/F2/B4/2)

In completing assignments, subjects also tend to finish them in a procrastinated
manner, especially if the task is difficult. This affects the quality of task completion, with less
attention given to aspects such as irrelevant references. This is revealed from: 'No, even if it's
close to the deadline, it's important to finish, it doesn't have to be perfect' (IN/SL/F2/B3/4);
'Close to the deadline, like two days before, only then opening the group' (AF/SL/F2/B1/5);
'Yes, hehe (laughs), that's actually true, but I didn't cross-check it with the AL..
(AF/SL/F2/B3/5); 'Eh, I'm the type who waits until the last minute. So, like, just waiting. Only
a few days or hours before, I start looking for it' (DH/SL/F2/B3/9); 'No, as long as it looks
similar. Like oh, this looks a bit similar, put it in, put it in, put it in..' (DH/SL/F2/B3/7)

Based on the results above, it appears that the subject does not have high motivation to
engage in discussion activities or task completion. In gestalt, motivation is a characteristic of a
healthy personality. When there is insufficient motivation to participate in a group, it will
affect actions that are less responsible in carrying out roles within the group. It can be
concluded that the subject exhibits social loafing behavior in the group. The social loafing
behavior demonstrated indicates an avoidance of actively engaging in communication with
other group members, refusal to take on difficult tasks, and a desire to be accepted in the

environment, as shown by a lack of participation in expressing opinions.

Factors Causing of Social Loafing from the Perspective of Gestalt Counseling Theory

The factors causing social loafing that were found come from internal and external
sources. The internal factor identified is the subject's dependence on other group members.
Therefore, the subject does not start working when there is no clear division of tasks within

the group, and decides to rely on or depend on other members to allocate the tasks. Here are
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the subject's statements: '..because I didn't understand either, and my friends didn't
understand it either, so [ ended up procrastinating until the seventh and eighth meetings'
(IN/SL/F3/C1/2); 'Emmm, it's not really laziness, more like confusion, eh wait, maybe a little
laziness too, yeah... so in the end, I waited for someone to divide the tasks first or just went
along as it was' (AF/SL/F3/C1/2). However, for DH, the reliance is more on observing how
other members complete tasks. When it appears that other members have not started
working, DH decides not to work. "... If, for example, others haven't done it yet, then I'll just
wait, take it later' (DH/SL/F3/C1/2)

Then, in the case of justice that is uneven or not equal, according to the subject,
fairness is needed within the group. In this context, the justice emphasized concerns the
distribution of tasks and the dynamics within the group. When the subject experiences high
levels of injustice, such as being assigned structural tasks with unequal burdens or with the
authority of certain members, the subject feels unaccepted and exploited within the group. As
a result, they decide to contribute minimally, such as being passive during discussions or
reducing the quality of their work. This is reflected in the subject's statements as follows:
“..because I already feel somewhat annoyed, I choose to be silent and contribute minimally....”
(IN/SL/2/B3/C5); “Unless, for example, if the task distribution makes me get a relatively
difficult task, the level of perfectionism might be slightly reduced, right...” (AF/SL/F3/C3/1);
“Eeeeee.... like, oh well, it’s not really recognized, so just do it as best as you can, like that... But
really, just as it is, not really putting in the effort to do it properly” (DH/SL/F3/C4/1).

In addition, the subject AF also felt that the contributions made were difficult to
identify by the lecturers. According to him, group assessments would have an equal score,
which encouraged the subject to make minimal contributions within the group.”"Laughs, oohh
hmm yeah, I guess just realistic, maybe. Because I'm not that good either, so what you said is
also true. So it's like raising your hand but not really raising it" (AF/SL/F3/C2/2).

Not only are there internal factors, but there are also external factors originating from
the group environment, namely group size, cohesiveness, and acceptance of laziness. First,
regarding group size, when the group has many members, the subject feels no need to push
themselves to initiate discussions, provide responses, or remind other members. This is
because of the opportunity for contributions from the many members. This is in line with:
"..not like a group of four or five, you know... So I feel relaxed, enjoying it without feeling
stressed thinking about the group, eh, thinking about other members who do not participate’

(IN/SL/F3/C5/3) "..because there are many members, yes, it's somewhat masked, you could
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say...' (AF/SL/F3/C5/4); "..if there are many people, it's safer, but if the group is small, it's like
[ would feel very lazy for sure, hahaha, something like that' (DH/SL/F3/C5/1).

In addition, cohesiveness also influences the subject. Here, cohesiveness is related to
personal closeness and a high commitment to resolving issues together. The subject is more
motivated to contribute more when the group has high commitment and personal closeness.
When only with a highly committed group, the subject focuses solely on completing structural
tasks to the best of their ability. However, they do not give many opinions or suggestions.
".Actually I'm the type of person that if I meet a lazy group, I tend to be lazy too'
(IN/SL/F3/C6/2); 'Yes, (laughs), I also tend to get lazy. Because the people are like that too,
right?' (AF/SL/C6/1); 'Yeah, if the friends aren't close, it usually feels scary, because surely
they would think like, wow Diyah isn’t really doing anything. So it’s like they check every day
to make sure things get done...' (DH/SL/F3/C6/3). A different thing occurs with DH; in
groups with personal closeness, it actually encourages the subject to be lazier. This is because
the subject's personal environment does not have a high level of commitment. As a result, the
subject follows the pace of completion of other group members. This is based on DH's
statement: ".If it's close friends, it's like, well, whatever, just do it somehow, like that'
(DH/SL/F3/C6/3)

Next, regarding the acceptance of laziness. When the group allows space for lazy
members, it will influence AF and DH's willingness to contribute less. Although the acceptance
of laziness does not have a significant impact, there is still a noticeable effect on their
motivation, in terms of the subjects’ thoughts and feelings. “Actually, I get lazy quite often... |
also want things to get done, I want to get away from members like that. So, whether I like it
or not, [ have to do it” (AF/SL/F3/C7/1); “But sometimes, I feel like it’s convenient for this
person that others do it, like that. But sometimes, in situations like that, I just do it carelessly”
(DH/SL/F3/C7/1).

Based on the results above, from a gestalt perspective, internal factors occur because
the subject has rigidity in self-image related to work preferences; the subject places too much
emphasis on the idea that an ideal group is one in which there is a clear division of tasks and a
standard for completing them. In addition, there is a sense of injustice that makes the subject
feel that their contributions are being exploited for the success of the group, which is related
to equal assessment. This is different from individual tasks, where the subject can act
according to their own wishes. Moreover, in terms of external factors, it appears that the

subject adjusts contributions according to the group situation. This shows that the subject
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does not have the strength to maintain their contributions without considering the

surrounding environment..

Discussion
Views on Group Work from the Perspective of Gestalt Counseling Theory

The research findings above show that there are two perspectives, namely regarding
contribution and group work systems. Both perspectives suggest the presence of an
maladaptive personality concept according to Gestalt counseling theory. First, concerning the
perspective on contribution, from a Gestalt viewpoint, this perspective reflects an incomplete
awareness of contribution within the group. Complete awareness is an individual who
possesses genuine knowledge of themselves and their environment, which includes
understanding and acceptance of their existence (Mudana et al., 2014; Ulhaq, 2022). An aware
individual in this context is related to the awareness to be fully engaged and to make
contributions as part of a group. Contributions within the group are not limited to merely
being conscious of completing structural tasks. Rather, it also involves collaborating to
overcome obstacles within the group, such as during discussions (Diansyah & Fauzi, 2021).
When an individual possesses complete awareness, they will direct themselves to take actions
that align with the group's concepts (Hanafi & Zen, 2024).

Next, regarding the group work system that is not a priority task. When a subject only
focuses on individual tasks compared to group tasks, this is a form of a static background
figure. A background figure is a tendency to view something in terms of a figure or main focus
and a background, or something that exists behind or around the main focus (Kaisler et al,,
2023; Pinna et al, 2018; Praszkier & Nowak, 2023). In lectures, tasks can be assigned
individually or in groups. When an individual does not shift focus, even when experiences
change—in this case, the group experience—it will encourage the individual not to contribute
maximally. The reason is that the individual fails to dynamically shift focus and background.
The static condition shows a contrast with the concept of a healthy Gestalt personality, which
emphasizes the individual's ability to regulate themselves and continuously adapt to various
experiences (Raffagnino, 2019; Soedarmadji, 2017).

Overall, it can be said that the subject's view regarding group work shows a lack of
complete awareness and a static background figure. When an individual does not have a
comprehensive view of the contributions that must be made within the group, the obligation

that should be part of themselves, namely cooperation, becomes a part of their experience in
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the group that is rejected. Furthermore, the presence of a static background focus indicates
that the subject lacks the ability to shift and adapt their focus. These two aspects suggest the
presence of an maladaptive personal perspective when viewed from a Gestalt counseling

approach.

Social Loafing Behavior from the Perspective of Gestalt Counseling Theory

The actions exhibited by the subject represent a form of social loafing that can hinder
the success of the group (Aggarwal & O’Brien, 2008; Agung et al., 2019; Schippers, 2014). The
subject's actions demonstrate aspects of social loafing, namely a decline in motivation, passive
attitude, diffusion of responsibility, free riding, and decreased awareness (Myers (dalam
Munawwaroh, 2020). This is indicated by the incomplete contribution during task completion
and discussions. From a gestalt perspective, the social loafing behavior exhibited suggests the
presence of an individual who lacks motivation, thereby affecting incomplete responsibility.

In more detail, it is as follows: first, the subject indicates a lack of high motivation to
engage in the group. Motivation is the drive within an individual to perform actions optimally
to achieve certain goals (Mandasari et al., 2022). This means that high motivation can direct
an individual to take optimal actions to achieve specific goals. In gestalt, motivation is
considered a characteristic of a healthy individual (Ahmad, 2021; Sukmawati et al., 2019; Uke
et al.,2022). When an individual is motivated, it will lead to effective actions. This is because,
in gestalt, individuals are emphasized to be able to manage every present experience (Lobb et
al,, 2020). However, when an individual lacks sufficient motivation to achieve goals within a
group, they tend to act inefficiently and irresponsibly.

Responsibility in gestalt is a characteristic of a healthy personality, which is an attitude
and behavior that carries out the duties and obligations that must be fulfilled, both towards
oneself and the environment (Asnawi, 2017; Dewirati et al.,, 2021). Individuals who have
responsibility are able to make choices and accept the consequences (Khayun & Ahmadi,
2022). This means that an individual knows the things that are their obligations as a member.
In a group, success can occur if each member works together, both in completing the tasks
that have been assigned and in engaging in the discussion process. Therefore, when an
individual sorts out actions that are considered necessary or unnecessary, this shows that
responsibility is not fully and comprehensively possessed. This behavior can be seen from the
concept of an maladaptive gestalt personality, specifically in deflection and confluence (Corey,

2017; Mann, 2010).
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Deflection is the avoidance of contact with the environment (Uniibol & Topaloglu,
2020). This is evident from several contributions not being undertaken so that the subject is
not burdened either psychologically or physically. The subject tends to choose tasks within
their comfort zone and refuses to engage in activities outside the assigned tasks. Activities
outside the assigned tasks are seen as not part of their responsibility and are rejected as part
of themselves. In addition, there is evidence of confluent behavior, which is the tendency of
individuals to conform to environmental conditions or have high acceptance to be accepted by
the environment (Tusadia & Aly, 2023). When individuals engage in confluent behavior, they
tend to follow the flow of the environment, and, in this case, the individual does not give
personal opinions and agrees with the decisions of other members. Based on the discussion
above, it can be concluded that the actions taken by the subject constitute social loafing.

Based on the discussion above, it can be concluded that the actions taken by the
subject constitute social loafing. From a gestalt perspective, these actions indicate a low drive
to engage in group activities. This causes the subject to not orient themselves to fully
participate responsibly in group activities and to refuse responsibilities that should be
undertaken, while tending to go along with the flow in the group. As a result, the subject

differentiates between actions that are necessary and unnecessary within the group.

Factors Causing of Social Loafing from the Perspective of Gestalt Counseling Theory

Based on the explanation regarding causal factors, it can be said that both the
individual's internal conditions and external or group environment provide motivation for the
individual to engage in social loafing (Liden et al., 2004; Piezon & Donaldson, 2005; Tosuntas,
2020). The first discussion related to internal factors concerns interdependence, visibility,
and fairness. It appears that these factors influence subjects to engage in social loafing. It can
be said that this occurs because the subjects feel a mismatch between their personal
preferences and working in a group. The subjects' preference in completing tasks prioritizes
individual tasks over group tasks.

From a gestalt perspective, the presence of preference discrepancies can be linked to
the existence of a self-image or rigid 'what must be done,' which characterizes an maladaptive
individual due to excessive attachment to the self-image (Depie & Fatchurahman, 2017).
When the self-image does not align with actual reality, it encourages the subject to withdraw
from group activities. It can be said that the subject's self-image dictates the necessity to

complete tasks without involving other members, demands fairness, and requires personal
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contributions. However, when in a group, the subject may struggle to adapt, as the self-image
they hold might not align. For instance, in dependency, the subject has a self-image as a group
member, so when there is no distribution within the group, the subject feels no responsibility
to share.

It is also observed that within the group, the subject feels that task completion cannot
be done independently due to the interdependence among members. This is also evident in
terms of fairness and visibility; the subject feels that it is unfair if, within the group, they
receive different treatment compared to other members, which of course harms the subject.
The subject's disadvantage can be associated with the group evaluation being generalized, not
based on individual contributions. As a result, the subject feels that in a group, giving
maximum contribution is disadvantageous, because the task is not solely their responsibility,
but other members should also be accountable. On this basis, the subject chooses not to
contribute to the fullest extent.

Next, regarding external factors that refer to the group's environmental situation. This
means that the group environment influences how a subject evaluates and then decides on the
involvement or contribution required. When the group environment is perceived as
unconducive, the subject feels there is no need to get more involved, and vice versa. This
shows that the subject does not have a healthy personality. In Gestalt theory, an individual
with a healthy personality can maintain awareness of the values they hold without being
influenced by the surrounding environment (Mulyani & Karneli, 2022; Putri et al., 2024;
Ramli, 1999). It appears that the subject intentionally differentiates their contributions
according to the group environment. When the group is perceived as offering opportunities,
the subject decides not to get more involved. This means that a healthy individual should be
able to contribute fully without being influenced by environmental opportunities.

Although, essentially, individuals tend to be influenced by their environment(Alfaiz et
al, 2019). However, as individuals who hold high values of responsibility in individual tasks,
ideally, regardless of the type of task assigned, they should not deliberately reduce their
contribution due to an unfavorable environment. They should also be able to consider
whether their actions are good or bad. Therefore, it can be said that the subject does not have
strong self-direction according to the values they hold when in an unfavorable environment.
This means that the subject is influenced by the environment and fails to recognize the
necessary obligations. Furthermore, external factors are not something that can be controlled

by the individual; rather, the individual can control how the environment affects them. Selain
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itu, tidak menampik, bahwa faktor eksternal perlu untuk diberikan perhatian khusus bagi
dosen pengampu untuk menciptakan lingkungan kelompok yang kondusif. Sehingga,
mengurangi kemungkinan terjadinya social loafing. Furthermore, it cannot be denied that
external factors need to be given special attention by the lecturers in charge in order to create

a conducive group environment. This will reduce the likelihood of social loafing.

Conclusion

Based on the results of the data analysis, it can be said that the phenomenon of social
loafing is a form of maladaptive personality when viewed from the perspective of Gestalt
counseling theory. This can be seen from research findings that show subjects who lack full
awareness regarding the contributions they should make within a group, as well as a static
background figure that only prioritizes individual work. Such views manifest in actions that
demonstrate a lack of enthusiasm and responsibility in fulfilling roles as part of a group. The
driving factors can originate from both the individual and the group; the individual factors
relate to a rigid self-image, while the external factors are apparent due to the value awareness
held being influenced by an environment perceived as not conduciveThis research
contributes to providing insights into the phenomenon of social loafing, which is a
maladaptive personality, from the perspective of Gestalt counseling theory. This contribution
can serve as a consideration for conducting interventions using Gestalt counseling for
individuals who exhibit social loafing, as well as preventive services related to social loafing.
This research can also be of concern to educators, particularly lecturers, to be able to create a
conducive group work environment, such as considering group size and individual
performance assessment for each member. Additionally, it can serve as a reference for future

researchers to conduct studies related to the profile of social loafers.
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