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The study aims to evaluating the impact of guidance and
counseling services on the academic performance of students in
some selected secondary schools in Sokoto metropolis. Causalcomparative (Ex-post facto) research design was adopted for this
study. This study involves a total of 200 subjects comprising 5
principals, 25 class teachers, 10 teacher counselors, and 160
students from the five selected schools. Data were collected using
the four sets of questionnaires. Data analysis was done using
descriptive and inferential statistics. The finding revealed that
eighty percent (80%) of the students responded that their
academic performance was changed after receiving counseling
services. Seventy-two percent (72%) of the class teachers
perceived the level of students’ academic performance after
counseling as good, while 20% perceived it very good and 8%
rated it bad. Guidance and counseling services have positively
influenced the academic performance of the students and should
be strengthened to improve the students’ performance in national
examinations.
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Introduction
The educational system involves a process of transmitting the societal norms and
values toward the development of a country (Uwaifo, 2009). Guidance and counseling
services are an integral and important aspects of educational services (Zunker, 2002; Uwaifo,
2009). Guidance and counseling services help students acquire knowledge, skills, and
experience to eliminate overwhelming ignorance on their career choices, identify opinions,
explore alternatives and succeed in life (Egbochukwu, 2008). In Nigeria, as contained in the
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National Policy of Education (2004) the goals of the educational services include facilitating
the implementation of the educational policy, promoting the effectiveness of the educational
system, and making learning experiences more meaningful for children. The guidance and
counseling activities are important in achieving these goals by helping students succeed in
their educational pursuits.
Guidance is a program of activities that have provided the solution to the many existing
problems in the recent era of complex scientific and technological development (Okobiah and
Okorodudu, 2004). Eyo et al. (2010), seen guidance as a program of services to individuals
based on their needs and the influence of environmental factors. Counseling is a personal
relationship in which one person attempts to help another person toward understanding and
solving his educational, vocational, and social problems (Egbochukwu, 2008). According to
Ebizie et al. (2016) counseling is a learning process in which individuals learn and understand
themselves and their environment and make the right choice of behaviors that will help them
develop, grow, progress, ascend, mature, and step up in educational, vocational and social
activities. Guidance and Counselling refer to the activities of relevant services and processes
of helping individuals in the school or society to achieve their goals in their emotional, moral,
social, academic, and vocational developments (Okobiah&Okorodudu, 2006).
School is an environment with an increasing number of problems and students face
many challenges (Davis, 2003). Secondary school students are in the adolescent stage which
affects their study habits, academic performance, career choices, and future life. During the
adolescence period students exhibit nervousness and lack of confidence emotionally,
mentally, and morally (Corey, 2005). Studies showed that social, educational, physical, and
economic factors affect students' career choices (Eyo, et al., 2010; Eremie, et al., 2018). It has
been reported that poor academic performance of students is due to the lack of right study
attitudes and the right orientation from the home and society (Essuman, 2007). Through
effective guidance and counseling an individual can explore various unlimited opinions in
educational, vocational, and social activities (Eremie, et al., 2018). Guidance and counseling
services through teaching, advising, instructing, explaining, and opinion enables students to
develop self-esteem and evaluate the societal challenges facing them, abilities and gradually
develop their life’s goals (UNESCO, 2006; Nguyia, 2010). This study was conducted to
determine the impact of guidance and counseling services on the academic performance of
students in some selected secondary schools in Sokoto metropolis.
Method

The causal-comparative (Ex-post facto) research design was adopted for the study. The
research design was adopted because the independent variable which is the guidance and
counseling program has already been established in the selected schools and hence the
research was interested in its influence on the academic performance of the students.
The study was conducted in some selected secondary schools in Sokoto metropolis,
Sokoto state. Sokoto is the capital city of Sokoto state which is located in the North-West
region in Nigeria. Sokoto metropolis is estimated to have a population of 427,760 people
(NPC/FGN, 2007) and by the virtue of its origin, the state comprises mostly Hausa/Fulani and
other groups such as Gobirawa, Zabarmawa, Kabawa, Adarawa, Arawa, Yoruba, Ibos, and
others (MOI, 2008). The research site was chosen due to the available evidence of poor
academic performance among students in the selected schools in national examinations. This
had pointed out a lapse in the guidance and counseling services in addressing the various
educational, social, personal, psychological, and vocational challenges facing students in the
selected schools.
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A total of 200 subjects comprising 5 principals, 25 class teachers, 10 counselors, and
160 students from the five selected secondary schools in Sokoto metropolis were used in this
study. The five schools were selected by purposive sampling technique and include Nagarta
College, Sokoto Teachers College, Sani Dingyadi Unity Secondary School, Government Day
Secondary School, and Nana Girls Day Secondary School. The subjects were selected using a
simple random sampling technique from the five selected schools.
The data were collected from the selected respondents after receiving permission from
the school authorities. The data collected were processed, coded, and analyzed using
descriptive and inferential statistics to facilitate answering the research questions. The
descriptive analyses were used in summarizing and organizing the data and described the
characteristics of the sample population. Inferential statistics were used in making deductions
and generalizations about the whole population.
FindingsandDiscussion
Findings

Table 1 shows the age distribution of the respondents. The highest percentage of the
respondents was aged between 15 – 19 years while the respondents in the age range 10 – 14
years occupied the least percentage (Table 1). The majority of the respondents are students in
SS II who are between the ages 15 – 19 years and should be the reason for the higher
percentage of the respondents.
Table 1
Age of the Respondents
Age (Year)
Frequency
Percentage (%)
10 – 14
2
1
15 – 19
120
60
20 – 24
26
13
25 – 29
10
5
30 – 34
12
6
35 – 39
10
5
40 – 44
6
3
45 – 49
8
4
> 50
6
3

The gender distribution of the respondents is shown in figure 1. The result showed
that most of the respondents (71%) are male (Figure 1). Three boys’ boarding schools, one
girls’ day school, and one mixed school used in this study could be the reason for the higher
percentage of the male respondents.
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Figure 1
Gender of the Respondents
Table 2 shows the educational qualification of the respondents. The majority of the
respondents (60% principal, 80% counselor, and 60% class teacher) are first degree holders.
Few of the respondents (40% principal, 10% counselor, and 8% class teacher) hold a master's
degree. The least qualification is the national diploma (ND) which is held by 4% of the class
teacher (Table 2).
Table 2
Educational Qualification of the Respondents
Qualification

NCE
ND
HND
Degree
Master

Principal
Frequency Percentage

˗
˗
˗
3
2

˗
˗
˗
60
40

Teacher Counselor
Frequency Percentage

1
˗
˗
8
1

10
˗
˗
80
10

Class Teacher
Frequency Percentage

6
1
1
15
2

24
4
4
60
8

Nigeria Certificate in Education (NCE), National Diploma (ND), Higher National Diploma
(HND)

Academic Performance of Students
The distribution for the change in academic performance of the students after
counseling services is shown in figure 2. The result of the study indicated that 80% of the
students responded positively (yes) to the change of their academic performance after
counseling while 20% of the students responded negatively (no) to the change in their
academic performance after receiving counseling services (Figure 2).
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Figure 2
Change in Academic Performance of Students after Counseling Services
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Figure 3 shows the distribution of class teacher’s perception of the academic
performance of students after counseling services. The majority of the class teachers (72%)
perceived the level of students’ academic performance after counseling as good, while 20% of
the class teachers perceived it very good and 8% rated it bad (Figure 3).
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Figure 3
Class Teacher’s Perception on Academic Performance of the Students after Counseling
Services
The distribution of teacher counselors on the interest of students on guidance and
counseling services is shown in figure 4. The majority (90%) of the teacher counselors
responded that the students have no interest in the guidance and counseling services in the
schools while the rest (10%) responded that the students have on the services (Figure 4).
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Figure 4
Interest of Students on Guidance and Counseling Services
Figure 5 shows the distribution of class teachers on attitudes of students toward
guidance and counseling services. The majority (52%) of the class teachers responded that
the attitudes of students toward guidance and counseling services are encouraging while 40%
responded very encouraging, 4% responded discouraging and vary discouraging (Figure 5).
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Figure 5
Attitudes of Students toward Guidance and Counselling Services
The distribution of class teachers by change of students’ characters after counseling is
shown in figure 6. Seventy-six percent (76%) of the class teachers responded positively (yes)
that students’ characters change after counseling while the rest (24%) responded negatively
(no) that they have no observed any change in the students’ characters after counseling
(Figure 6).
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Figure 6
Change of Student’s Character after Counselling
Discussion
Education is the foundation for the development of any society and a teacher’s
qualification in teaching and learning is important in educational development. The National
Policy on Education (NPE) Section 9, Sub-section 57 states that “teachers’ education will
continue to be given major emphasis in all educational planning because no educational
system can rise above the quality of its teachers” (NPE, 1998). In the present study, the
majority of the respondents (principal, teacher counselors, and class teachers) are firstdegree holders. The National Policy on Education (1982) recommended a minimum of Nigeria
Certificate in Education (NCE) for teaching in primary schools. It is, therefore, expected that a
teacher with a first degree would teach at secondary schools and at least lecturers with
master degrees would teach at tertiary institutions. The Counseling Association of Nigeria
(CASSON) sets four criteria by which all counselors must adhere. The association requires
guidance counselors to have at least a master's degree or higher or hold a professional
certification in the expertise field.
The result of the current study indicated that the population of boys in the schools is
more than that of the girls. The gender disparity could be attributed to the African cultural
context that male education is prioritized over female education. In this study, it was found
that students demonstrated good academic performance when counseling is done. The result
of this study is in agreement with the study by Ngale (2009) which showed that students who
received career guidance services demonstrated good academic performance compared to the
students who had not. Also, a study by Ali (2014) showed a significant improvement in the
academic performance of students who have received guidance and counseling services as
compared to that of students who had not.
The result of the present study indicated that the provision of guidance and counseling
services in the schools has made students developed positive attitudes or characters toward
their school life. The result is in agreement with the report of Mwangi (2014) which states
that guidance and counseling services result in a positive attitude towards good value and
self-discipline. The result is also in agreement with the study by Ali (2002) which revealed
that guidance and counseling is an important part of the educational process as it enables
students to adjust better and fit in the school system. Also, Nweze and Okolie (2014)
confirmed that guidance and counseling services improve students’ academic performance
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and self-understanding and foster a positive attitude toward career choice. However, this
study showed that most of the students cannot benefit from the services due to the lack of
interest. This may have an impact on their performance, learning, and achievement and could
be responsible for the poor performance of the students in the schools in national
examinations.
Conclusion

The majority of the students demonstrated high academic performance after
counseling services, hence guidance and counseling services have positively influenced the
academic performance of the students. Therefore, it is recommended that teacher counselors
should enhance the guidance and counseling programs in their schools to improve the
academic performance of the students. Also, the government should add more support to the
guidance and counseling program in the schools through the provision of funds for all the
services in the program.
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